
 

 

PLEASE SCROLL DOWN FOR ARTICLE

This article was downloaded by: [Douglass, Laura]
On: 10 August 2010
Access details: Access Details: [subscription number 924057746]
Publisher Routledge
Informa Ltd Registered in England and Wales Registered Number: 1072954 Registered office: Mortimer House, 37-
41 Mortimer Street, London W1T 3JH, UK

Religion & Education
Publication details, including instructions for authors and subscription information:
http://www.informaworld.com/smpp/title~content=t914594255

Yoga in the Public Schools: Diversity, Democracy and the Use of Critical
Thinking in Educational Debates
Laura Douglassab

a Lesley University, b Hindu University,

Online publication date: 08 July 2010

To cite this Article Douglass, Laura(2010) 'Yoga in the Public Schools: Diversity, Democracy and the Use of Critical
Thinking in Educational Debates', Religion & Education, 37: 2, 162 — 174
To link to this Article: DOI: 10.1080/15507394.2010.486370
URL: http://dx.doi.org/10.1080/15507394.2010.486370

Full terms and conditions of use: http://www.informaworld.com/terms-and-conditions-of-access.pdf

This article may be used for research, teaching and private study purposes. Any substantial or
systematic reproduction, re-distribution, re-selling, loan or sub-licensing, systematic supply or
distribution in any form to anyone is expressly forbidden.

The publisher does not give any warranty express or implied or make any representation that the contents
will be complete or accurate or up to date. The accuracy of any instructions, formulae and drug doses
should be independently verified with primary sources. The publisher shall not be liable for any loss,
actions, claims, proceedings, demand or costs or damages whatsoever or howsoever caused arising directly
or indirectly in connection with or arising out of the use of this material.

http://www.informaworld.com/smpp/title~content=t914594255
http://dx.doi.org/10.1080/15507394.2010.486370
http://www.informaworld.com/terms-and-conditions-of-access.pdf


Yoga in the Public Schools: Diversity,
Democracy and the Use of Critical
Thinking in Educational Debates

LAURA DOUGLASS

Teachers in the United States are using the practices of yoga as
pedagogical tools to improve education and physical fitness. While
not representative of all Christians, some Christian Americans view
the inclusion of yoga as a violation of the separation of church and
state; educators who value yoga in the schools often dismiss parent
concerns rather than use them as a spring board to discuss
multiple points of view. The author argues that a deeper under-
standing of the conflict regarding yoga’s inclusion in K-12 public
schools shines light on diversity, democracy and the use of critical
thinking in educational debates.

KEYWORDS controversy, democracy, education, K-12, pedagogy,
United States, yoga

In the 1900 s educator John Dewey noted that democratic education is
important because it teaches students how to thoughtfully weigh alternate
voices and to use this consideration to fuel intellectual debate.1 The contro-
versy regarding the presence of yoga in the public schools reflects how
legislators, educators, and families are ‘‘weighing alternative voices’’ and
certainly fuels considerable debate. Proponents of yoga in the schools claim
that it is not associated with religion and use scientific evidence to promote
its use; opponents claim that yoga’s inclusion in the public schools is a thin
veil for the promotion of ‘‘Far Eastern’’ religions. Individuals on both sides of
the debate dismiss each other’s concerns and this dismissal simplifies the
complexity that makes yoga’s inclusion in America’s public schools contro-
versial. In this article, I argue that a deeper understanding of the conflict
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regarding yoga’s inclusion in K-12 public schools shines light on how
educators, administrators, and researchers in America deal with the cultural
and religious diversity of its schools.

In the United States, the presence of yoga in the public schools can
be traced back to two studies conducted in the 1990 s that linked yogic
breathing practices to improved cognitive capacities and improved memory.2

Since that time studies have emerged that link the practice of yoga with
benefits for children with attention deficit disorder and behavioral
problems,3 with improved body-image in children4 and with the alleviation
of depression and anxiety in young adults.5 Additional studies are warranted
because most of this research was conducted with relatively small clinical
trials and=or had inadequate control groups.6 Additionally, only a handful
of studies raise concerns regarding possible limitations and contraindications
associated with the practice of yoga.7

The lack of research on yoga in schools or specifically with children has
not deterred teachers from using it in the classroom. Many of these teachers
see yoga-based techniques as helping them to deal with the many complex
issues they face daily in the classroom. Programs like Luster Learning, Yoga
Ed, Yoga Kids, Yoga in Your School, and Yoga Playground have emerged to
capitalize on this interest by training school teachers to integrate yoga-based
practices into their classrooms. Proponents of these programs point to the
growing body of research on yoga and claim that students and teachers
alike will be calmer and more prepared for learning with the addition of
simple yoga postures, breathing practices and meditation.8

Despite the growing popularity of yoga within our culture, its presence
in the schools is still a subject of much controversy. Although not represen-
tative of all Christians, some Christian groups in New York, Colorado, and
North Carolina have vocalized their belief that the introduction of yoga
violates the separation of church and state.9 Even though federal courts have
ruled that the addition of yoga into public schools is not a violation, this has
done little to stem the frustration that some individuals feel regarding its
presence in the curriculum; nor has the federal ruling influenced the state
of Alabama’s decision to make practicing yoga in the schools illegal.10

As a practitioner of yoga for over 15 years, I am well aware of the many
physiological benefits that the practice has to offer. While I have personally
benefited from this practice, I find the present debate over the addition of
yoga into the curriculum of public schools to be vastly over-simplified. The
simplified controversy over yoga’s place in education obscures both the
reasons teachers are integrating yoga and the beliefs held by both proponents
and opponents of yoga in the public schools. Yoga’s presence in the schools
challenges the assumptions we make about ourselves and about others; its
presence asks us to articulate strong beliefs about the body and religion that
are often left implicit (rather than explicit) and unquestioned. Proponents of
yoga in the schools need to take all parental concerns regarding the inclusion
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of yoga seriously, as these concerns expose some of the complexities inherent
in democratic education in a pluralistic society. It is my hope that a more
in-depth exploration of the controversy highlights the necessity of using
critical reasoning and thinking as the primary tool by which we weigh alter-
nate voices and engage in intellectual debate.

THE PRACTICE OF YOGA IN EDUCATION

Teachers from all over the country, from nursery schools to universities, have
started to educate themselves on the value of yoga in the classroom by taking
workshops through organizations like Yoga Ed, Yoga Playgrounds, Yoga in
the Schools, and Yoga Kids. These thriving independent programs introduce
yoga postures, breathing practices, meditation, visualizations, and games to
help K-12 students and teachers alike slow down, focus, and become more
self-aware. The cultivation of self-awareness is indeed essential to the dis-
course of and about yoga in schools. One example of this discourse is from
author, physician, and pop icon Deepak Chopra who extols Yoga Ed’s ability
to cultivate ‘‘self-awareness’’ as this quality ‘‘increases self esteem and deter-
mines behavior, perception, cognitive skills, moods and emotions, personal
relationships, creativity and the environment we create.’’11 The correlation
between self-awareness and other positive attributes has yet to be proven
with consistent research. It is, however, a popular sentiment expressed in
literature on the important role of mindfulness in learning.12 Although most
of the research on mindfulness is on adult learners rather than children, it
contributes to our understanding of self-awareness as pivotal to the learning
experience.

Teachers are attempting to cultivate self awareness by implementing
simple and short practices of yoga throughout the day. For example, kinder-
garten students who are misbehaving do not get a ‘‘time-out,’’ they get a
‘‘time-in.’’ During time-ins, students are encouraged to close their eyes, gage
how fast their minds are moving, and try to get in touch with what is causing
them to be unable to participate in the classroom effectively.13 While this
could be accomplished without yoga, this fundamental change in approach
to disruptions in the classroom affirms a school culture in which every child
is seen as capable of self-awareness and is responsible for understanding his
or her own behavior. Teachers are also using meditation and simple breath-
ing practices to quell student’s stress prior to an exam or other event
perceived as potentially stressful.14 Others may integrate yoga postures to
relieve the tension students experience from sitting for long periods of time
in the hope that these postures enable students to be more learning ready.15

Philosopher Michel Foucault coined the phrase technology of the self to
define practices that ‘‘permit individuals to effect by their own means or with
the help of others a certain number of operations on their bodies and souls,
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thoughts, conduct, and way of being, so as to transform themselves in
order to attain a certain state of happiness, purity, wisdom, perfection or
immortality.’’16 Foucault’s description of technologies of the self strongly
mirrors the intention of the practices found within yoga. Yoga involves
and engages the multiple levels of the human experience through somatic,
reflective, behavioral, and psychological practices. While there is also a spiri-
tual or meaning-making aspect of the human experience that yoga addresses,
many educators are choosing to focus on the practices that specifically
engage the body (postures, breathing practices, and progressive relaxation)
and mind (concentration techniques and meditation).17

Humans are a meaning-making species and inevitably interpret the
physiological sensations of relaxation through their own unique cultural
lenses. In the following excerpt, for example, the school counselor Lynea
Gillen explains how one of her students interpreted the practices of yoga
and how she honors the multiple ways in which students interpret
body-based sensations:

One day after we listened to our inner strength while in Warrior I, Mary, a
sixth grader, said that she often thought of Jesus while in these poses. It
helped her feel strong she said. This led to discussion among the
students. Some shared their feelings about Jesus. Some said they didn’t
think about Jesus at all. I listened, honoring each child’s experience
and modeling understanding and acceptance, very careful in such situa-
tions not to give my personal opinion or side with any child.18

Gillen’s example shows the potential for students to learn to separate
their own embodied experience of the practice of yoga from its interpretation
through politics, history, religion, gender, and difference. Exploring the
relationship between our experiences and our interpretation of these experi-
ences holds the potential to help students make more conscious decisions
about which lens they desire to interpret their experiences through.

THE POLITICS OF YOGA IN EDUCATION

By the 1980 s, research linked yoga breathing practices with decreased stress
levels in students.19 This research may have encouraged some teachers to
integrate breathing practices prior to testing and other stressful events that
impact classroom life. By 1992 one of the first recorded complaints regarding
yoga’s inclusion in education was reported in Education Week. The
publication stated that ‘‘education officials in Michigan . . .dropped a deep-
breathing exercise for students from the statewide health curriculum when
some parents linked it with occult practices.’’20 This report led to no scholarly
debate and did nothing to stem the interest in yoga as a tool in the schools. By
2002, the debate re-emerged in Colorado where parents insisted that the yoga
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program in their classroom be stripped of all Sanskrit if it was to continue.21

Once again, outraged families were given minimal attention by educators
and scholars; interest in yoga was deemed ‘‘worthwhile’’ as evidenced by
the 100 schools in 26 states that adopted the Yoga Ed program alone.22

The debate regarding the place of yoga in the schools brings to the fore-
ground complicated emotions about the religious diversity found within our
schools. For example, in 2002 a concerned parent stated, ‘‘My understanding
of yoga is that you can’t separate religion out of it . . . If you introduce a child
to this at a young, vulnerable age, you could cause them to want to practice it
later. If it’s kind of a Hindu cult-like thing, I don’t want my child exposed to
that.’’23 This sentiment was echoed in 2008 by families in Massena, NY, who
were concerned that the yoga program that was introduced by teachers as
part of stress-management was merely a thin veil for the promotion of ‘‘Far
Eastern’’ religions. The Rev. Colin Lucid of Calvary Baptist Church stated,
‘‘We are not opposed to the benefits. We can understand the benefits. We
are opposed to the philosophy behind it and that has its ties in Hinduism.’’24

By vocalizing their genuine concerns these individuals have made vis-
ible the great discomfort some Americans have with non-western religions
and philosophies in the schools. Whereas the controversies of yoga in the
schools in previous years hinted at the lack of understanding regarding the
relationship between Hinduism and yoga, it has become startlingly clear that
the controversy points to a lack of understanding by parents and religious
officials about different religious traditions. Although some Hindus may
engage in yoga as part of their religious identity, to think Hinduism is about
stretching the body, breathing practices, or even meditation is to greatly
misunderstand the complexity and depth of the Hindu religion. This type
of misunderstanding points to a need for education that clearly articulates
the differences and similarities between the world religions.

Unfortunately, the controversy has not led to much needed education
on religious diversity and often results in the dismissal of viewpoints
expressed by opponents of the program. For example, a board member in
the Massena, NY schools stated that resistance to yoga is, ‘‘propaganda. In
my opinion, it’s Christian fundamentalism and nothing more than this.’’25

Dismissing concerns regarding yoga under the label of fundamentalism does
little to educate members of the schools about the genuine fears of those
who oppose it. All cultures are subject to external influences and it is not
uncommon for members of the dominant culture to campaign for cultural
or linguistic purification. By understanding and speaking to this fear directly,
American educators can help those in the dominant traditions understand the
value of diversity and inclusivity. It also opens the door to truly educate all
members of the school about religious diversity.

Although yoga is emphatically not a religion26, the complex truth is that
some Hindus do practice yoga as a vital and interconnected aspect of their
religious identity—and so do some Jains, Sikhs, Christians, and Jews.27 An
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example of yoga’s complex ties to multiple ethnicities and religions can be
found in the example of an Elementary School in Aspen, Colorado that
integrated the Yoga Ed program as part of an attempt to increase exercise
and reduce stress for students. A parent and local pastor demanded the
removal of yoga from the curriculum citing connections between Hinduism
and yoga. The yoga teacher, Agai Akal Singh Khalsa, is not Hindu, but an
American Sikh.28 Yoga reflects the diversity of ways in which individuals
in the United States approach their identity; including the largest proportion
of yoga practitioners, who see it as a secular practice that improves health
and aids in cognition.29

In one extreme, yoga is exclusively associated with Hinduism; but this
idea is promulgated by a small subset of the population with a political agenda.
This is clearly evidenced in the Indian state of Madhya Pradesh, where the
Bharatiya Janata Party (BJP)-led state government conducted a mass yoga pro-
gram in the schools. The BJP is considered by some social scientists’ as a para-
military, fundamentalist political party that seeks to use the idea of ‘‘tradition’’
to secure power in a largely Hindu country.30 The yoga program instituted by
the BJP is the cause of opposition by some Muslim and Christian groups in
India. This is not because of the yoga practices themselves, but because of
the mandatory ‘‘recitation of Hindu religious verses as part of the program.’’31

Yoga is positioned by the BJP as part of ‘‘the Hindu tradition,’’ while they
ignore the many other religious and spiritual groups that practice yoga.

A few vocal Christian leaders in America have also positioned yoga as
the exclusive domain of the ‘‘Hindu tradition.’’ This positioning may have
a conscious or unconscious political agenda. Rev. Craig Branch of Alabama,
who actively participated in passing a law making yoga in the schools of
Alabama illegal, sees yoga’s inclusion in the school as part of the ‘‘diminish-
ing influence of Christian worldviews.’’32 The introduction of yoga is, for
some, a painful perception that one’s own religious identity is no longer pre-
dominating, but is one among many. Educators are increasingly aware that
yoga-based pedagogical tools may challenge existing religious and political
agendas. They may need assistance, however, in helping their educational
communities acknowledge the significance of multiple world views.33

There is evidence, too, that even acknowledging multiple world views
will leave some individuals disturbed by yoga-based practices in the
schools. In the article Yoga Wars, one concerned individual stated ‘‘Yoga
has hidden behind a veil of innocence . . . they get you to meditate and leave
your mind blank. When that happens . . . you open yourself up to demonic
invasion and spirits.’’34 Clearly, teachers in K-12 education take these com-
ments and concerns seriously and make every effort to ensure that students’
religious beliefs are not violated. Increasingly, yoga has been renamed
‘‘relaxation’’35, with all language referring to aspects of yoga removed.
The secularization of yoga and other contemplative practices may be done
in the United States as a way to signal that these practices now have enough
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scientific backing to be included in the curriculum—but does that make
yoga secular?

IS YOGA SECULAR?

The sages of India developed yoga as a system for achieving higher levels of
consciousness and self-realization. Later developments in the system of
Hatha Yoga by Matsyendrath Nath saw the practices of yoga as essential
for increasing physical and mental clarity, with the aim of obtaining the
insight and awareness necessary to maintain equanimity.36 There are many
schools of yoga, but the word and practice is generally linked with Patañjali’s
Classical Yoga and the Yoga Sūtras, a second century CE text that outlines
one of six essential philosophical systems in India (known as the Shad Dhar-
shan)37. According to the philosopher Patañjali, the mind is the cause of
internal conflict, suffering, and distress. Patañjali offers a cognitive process
by which he believes clarity of thinking can be obtained; the steps he uses
to get this clarity are ethics, bodily postures, breathing practices, withdrawing
the senses from the external environment, and concentration techniques.
Other forms of yoga (bhakti, karma, jnana, hatha) are non-dual, or situated
in the belief that our embodied experience is not separate from our spiritu-
ality.38 Within the non-dual perspective, yoga is a method by which indivi-
duals can experience the wholeness of their lives.39 I offer this brief
description because I believe it helps illuminate the source of conflict for
some Christians regarding yoga’s inclusion as a pedagogical tool. People
who follow non-dual traditions are comfortable with an embodied spiritu-
ality and while this view is not supported by all forms of yoga (nor the yoga
that tends to be taught in schools), it could be seen as antagonistic to some
Judeo-Christian practitioners beliefs.

In 1998 the Vatican published the results of a six-year study on the prac-
tice of yoga (as well as feng shui and shamanism) in which it clearly warned
Catholics against resorting to practices such as yoga to satisfy their spiritual
or physical needs.40 Clearly, these complex issues regarding yoga and religious
identity make it a necessity for educators to know what type of yoga students
will be practicing in their schools. For most individuals in the United States the
practice of yoga is entirely secular. There is no philosophy, only the hope of
some physiological benefits. Most proponents of yoga-based practices in the
schools have a simple, secular hope that these practices will increase the physi-
cal and mental clarity of their students. Neuroscientist Dr. Khalsa explains,

The education system has virtually nothing established in its curricula
that focuses on stress management, physical and mental flexibility,
disease resistance, anxiety and depression, trauma and stress in general
. . .Evidence suggests that the practice of Yoga will improve emotional
tolerance and stress management.
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At its core yoga is a physiological practice. Meditation is a very
simple cognitive process. The regulation of the breath and the stretching
of the body are physical activities that generate physiological responses.
It is so simple. Although yoga comes from a culture that has mantras,
fancy names for asanas and is deeply spiritual, the truth is, you can teach
yoga without all of that and it is just about as effective.41

Individuals in the United States are beginning to weigh in on the side of
teachers and researchers who are primarily committed to the health benefits
of yoga. A 2008 US News report stated that 87% of individuals in the country
agree that yoga’s use for stress reduction is appropriate in schools and that
fears of religious indoctrination are unfounded, while 13% of the population
feel that yoga is based on Hindu philosophy and should not be in the public
schools.42 It is a positive sign that the practices of yoga have not been
rejected as pedagogical tools as some individuals make meaning of the many
benefits of yoga through their own religion or a particular philosophy.
Perhaps America is moving closer to accepting educator Parker Palmer’s
challenge to create curriculum that is ‘‘culturally inclusive in ways that are
beneficial to all cultural groups.’’43

CONCLUSION

Education in the United States was founded on the ideal of understanding the
importance of multiple and alternative points of view.44 The fact that a breath-
ing practice or exercise originated in a culture that is predominately Hindu
should have no effect on whether or not the practice is included within the
classroom. Practices do have the potential to be adopted separate from
beliefs. For example, the ‘‘Arabic’’ number system that we use today was
invented in India (despite the popular belief that the numerical system origi-
nated in the Middle East) as a way for temple priests to assure that enough
flowers were planted to offer the Gods. Western culture did adopt the practice
of ‘‘Arabic’’ numbers (after much controversy!) but did not adopt the reasons
why Indian’s developed this superior system of mathematics to begin with.45

We acknowledge that America is multicultural46, though there is
discomfort in the addition of pedagogical techniques, such as yoga, that
appear to challenge the predominantly Judeo-Christian culture of the United
States. That yoga can be strictly secular to some and an essential aspect to
one’s religion to another reflects a divergence of views that is part of yoga’s
transcultural production.47 Yoga is not static, but a living tradition that has
grown to mean different things to people throughout its history in the United
States and abroad. The controversy over yoga’s inclusion in the public
schools has highlighted misunderstandings about Hinduism and this is a
good thing in that we can now attempt to broaden our understanding of
non-Christian traditions.
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Yoga-based practices hold the potential to enrich curriculum with
practices that originated outside of Euro-American traditions. Conflicts
regarding what is ‘‘appropriate’’ have always come to the foreground in
discussions of K-12 curriculum and pedagogy—this controversy should be
welcome. By attempting to understand the epistemological and methodology
issues behind the pedagogical practices teachers are adopting, educators,
and families have the opportunity to learn about the cultural context and
concerns of those in our public schools. This strengthens our democracy.
In an era in which ‘‘political and educational culture is being transformed
into the discourse of privatization, consumerism, market-based choice, the
spectacle of celebrity and the revived ethics of social Darwinism’’48, educa-
tors should be thrilled to find an issue that brings parents, religious leaders,
principals, and board members together. Contesting the political, social, and
cultural implications of yoga’s inclusion as a pedagogical technique implies
that critical citizenship is still alive.

The yoga-based practices and techniques adopted by educators have
some ‘‘science-based evidence’’ to support their use, but we cannot draw firm
conclusions on the effects of yoga practices in education based on the avail-
able evidence. Little research has been done to determine yoga’s place as a
pedagogical technique and only a small number of medical studies have been
done on the benefits of yoga for children. Additional research with quality
methodological designs on yoga-based pedagogical tools are needed. As this
research is completed, it is wise to ensure that all stake holders understand
what the yoga-based practices are and how existing scientific evidence
supports or contradicts their inclusion.

We should also be wary of over-emphasizing that all of our ‘‘knowl-
edge and pedagogy . . . is measurable, efficient, and standardized.’’49 We
must acknowledge the limitations of quantitative studies; they may be able
to show if yoga increases cognition or overall health, but they can do
little to help us unravel the complex way in which beliefs inform our edu-
cational policy. Most teachers are including yoga into the curriculum in an
attempt to solve problems they encounter in education: stress, students’
inability to concentrate, students’ too little exercise or movement, violence
within the schools, students’ poor self-esteem, and self-discipline. In the
five interviews I have conducted with teachers integrating yoga-based
practices into their K-12 curriculum, the reasons they have offered are more
intuitive than based on available science. These educators have a felt sense
of ‘‘teaching better,’’ ‘‘engaging the students’’ and ‘‘handling stress.’’
The interviews suggest too that narratives are still thriving in which teachers
are resisting ‘‘measured, efficient, and standardized’’ forms of authoritative
learning.

If schooling is about ‘‘the regulation of time, space, textuality, experi-
ence, knowledge, and power,‘‘50 then teachers adding yoga without formal
authority can be seen as producing and engaging in a powerful form of
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resistance. Principals, too, are hiring educational consultants, like Jai Luster,
to come into their schools and teach every administrator, school counselor,
teacher, and student the practices of meditation, breathing, and yoga
postures. This is resisting the belief that urban schools, of necessity, are
replete with irresolvable behavioral problems and that success lies solely
in improved testing scores. In Deborah Orr’s 2002 article, she positions yoga
as a mindfulness technique with the potential to awaken the student to his or
her own thought process—potentially liberating him or her from oppressive
beliefs.51 By examining the way teachers are using yoga in education we may
begin to understand the ‘‘oppressive beliefs’’ that teacher’s feel they need to
liberate themselves from. Narratives that run counter to the current emphasis
on testing do exist. What doesn’t exist is their public promotion. Narratives of
resistance and creativity are not being reported and discussed because of
current trend to primarily fund educational research that is quantitative in
nature. It requires qualitative research to determine whether or not the
controversy over yoga’s inclusion is a ‘‘thin veil for the promotion of Far
Eastern religions,’’ or a ‘‘thin veil of resistance’’ to forms of education that
some teachers view as leaving unaddressed the increasing student stress,
anxiety, and depression.

As we forge into the addition of yoga and other mindfulness techniques
into education, it is wise to introduce a protocol that respects the diverse
points of view that meet in the public schools. The following are aspects that
I believe are important for researchers and educators to keep in mind as they
attempt to integrate yoga into the curriculum:

. Have a written mission statement and clear agenda. The statement should
articulate what needs and goals the pedagogical choice meets.

. Develop a clear curriculum and support curriculum choices with qualitat-
ive and quantitative research.

. Document reactions to new curriculum choices and take all concerns
seriously. Listen to and be respectful of all perspectives and invite conver-
sations about divergent views.

. Encourage local health officials, professors, and educators to publically
testify to the veracity of health or learning benefits offered by the
pedagogical choice. Allow concerns about contraindications and possible
limitations to surface and be researched.

. Educate the entire community through literature, meetings, and the media.

. Understand the legal issues behind curriculum changes and educate
teachers, parents, and officials on these issues.

. Avoid oversimplification of yoga into ‘‘body-based or ‘‘physiological’’
practices. This simplification obscures the genuine concerns some
American’s have regarding yoga’s ties to Hinduism. Acknowledging these
concerns allows for an opportunity to implement much needed religious
education for families and students.
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. The growth of holistic pedagogical practices needs to be accompanied
by meaningful and valid curriculum assessment methods52; include
assessment as an essential aspect of yoga-based programs.

I agree with the scholar Alec Fisher who stated, ‘‘It can be dangerous for
an educational idea to become fashionable, because it gets pulled in many
directions and can lose its focus.’’53 Although yoga is currently fashionable,
if critical thinking is not used to seriously engage all aspects of the controversy
over its inclusion in the curriculum it will surely be pulled in many directions,
lose its focus, and be yet another ‘‘technique’’ tried in vain. The process of
formally including yoga as a pedagogical tool in education necessitates trans-
parency, clarity, and logic. This treats all members of our democracy as ‘‘critical
agents who play an active role in the pedagogical process.’’54 Our democratic
process allows us to understand the gaps within our educational system and to
fill them. Vague ideas about yoga’s necessity and place in the curriculum will
(and should be) hotly contested—every voice should be heard.
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